
Student Behavior Support Plan 
2022-2023 

 

Little Acorns CDC is dedicated to providing a safe and supportive atmosphere 
for the children and families in our program. The following strategies may be 

utilized based upon identifying, understanding, and meeting the specific needs 
of each child within the classroom. We find that focusing on the TBRI (Trust-
Based Relational Intervention) Principles of Connection and Empowerment, 

then Correction, are effective in supporting the child through most behaviors. In 
order to promote a team effort, staff will work directly with the parents to 

communicate observations and specific situations when additional strategies 
are needed. 

 
Routines 
Little Acorns teachers will set clear routines for everything they would like students to do in 
their classroom. This is key to building a successful classroom environment that is 
consistent and predictable. It is important staff explicitly communicate expectations to 
students and ensure understanding of those expectations has been established. Students 
will be given opportunities to practice classroom routines, be provided ongoing support to 
reinforce expected behaviors, and be corrected when expectations are unmet. 
 
Time-Ins 
It is natural and developmentally appropriate for students to become dysregulated. Time-
ins will be used to create space for co-regulation. Co-regulation allows teachers to share 
their calm with the student through proximity, predictability, and empathy. Teachers will 
monitor needs and adjust calming strategies with the goal of balancing emotions so that 
the student can return to learning as quickly as possible. Co-regulation not only assists the 
student in calming down and returning to their executive functioning, but also builds trust 
and forms healthy attachment with the staff.   
 
Proximity 
The act of a teacher simply moving physically closer to a student has the ability to redirect 
the student back to a task without verbal instruction. Teachers already are proactive in 
circulating around the classroom while students are completing tasks. This strategy allows 
the teacher to regain the focus of the student, foster connection, and observe student’s 
knowledge/ skill level while continuing to teach their lesson. When students are off task, 
they often seek to meet a need. Teachers will be curious about behavior and diligently work 
to meet any needs expressed. This may be in the form of offering the student a drink of 
their water, eating a snack, using the restroom/ changing a diaper, or engaging in sensory 
input/ output.   



 
Positive Phrasing 
This strategy refers to focusing on the positive results of a behavior. Positive phrasing 
comes in the form of communicating what the student is allowed to do, rather than what 
they cannot. An example would be the teacher stating, “We are using walking feet” rather 
than, “Do not run”. We believe children are more successful in complying with rules and 
meeting expectations if they are shared through positive framing.   

 
Tangible Reinforcers 
Rewards are an effective way to encourage positive behaviors. Rewards can be tangible 
items, a special privilege, specific toy play time, or a desired activity. The teacher will set 
clear guidelines for how to earn the selected rewards. Setting realistic goals so the students 
can earn the reward consistently and maintain motivation are important goals to achieve. 
This strategy will be used alongside parents so it can be utilized at home, as well as during 
the school day. 
 
Choices and Compromises 
The purpose of offering choices or creating a compromise with the student is to teach 

them their words have power and they do not have to use adverse behavior to meet their 

needs. These interventions communicate to the student their voice matters and that safe 

people will listen to them no matter what. When utilizing Choices, teachers will offer two 

positive options in order to provide the student with a feeling of control within a structured 

setting. This is a way for teachers to model control and shared power within a healthy 

relationship. When utilizing Compromise, this teaches students to negotiate and engage in 

conversation about meeting their needs in appropriate ways. 

 

REDO 

This strategy is utilized when an adverse behavior has occurred and the student needs an 

opportunity to try again demonstrating the correct way. This communicates to the child 

that mistakes are a natural part of life and they do know how to be successful. Creating an 

opportunity for the student to go through the motions and words the correct way engages 

the whole body to practice what behavior is expected. Also, a redo allows for opportunity 

for the teacher and student to repair the connection with one another once a rupture, or 

disconnect, due to adverse behavior has occurred.  

 

The staff will support each student through IDEAL Response and choose the lowest Level of 

Response needed to help the student regulate and meet expectations.  

1. IDEAL Response 



a. Immediate 

i. Address behavior within three seconds or less 

ii. Learning occurs best when behaviors are addressed immediately 

b. Direct 

i. Utilize one of the engagement strategies previously stated in this 

document 

ii. Make eye contact 

iii. Physically lower themselves to child’s level 

iv. Be mindful of voice quality 

c. Efficient 

i. Choose an appropriate Level of Response (identified below). Only use 

amount of intervention necessary to get the behavior back on track as 

over responding may drive children into more adverse behavior 

d. Action-Based 

i. Choices and Compromises 

ii. Redo- Let the child experience it so they have muscle memory of it 

e. Leveled at the behavior and not the child 

i. “The behavior is unacceptable. You are important and precious. Behavior 

is not ok.” 

ii. Vulnerable children have very fragile self-esteem. Must be clear that 

children are not defined by their behavior. 

 

2. Levels of Response 

a. Playful Engagement 

i. Executive functions are operating well. Student is able to access their 

decision-making and problem-solving portion of their brain. 

1. All is well except student is briefly disrespectful or demanding 

ii. Teacher Focus: Playfulness  

iii. Goal: Redo 

1. “Are you asking or telling?” 

2. “Try again with kindness and respect.” 

b. Structured Engagement 

i. Executive functions are temporarily altered. 

1. Student is mildly agitated 

2. Refuses to do request multiple times 

ii. Teacher Focus: Structuring child’s thought process 

iii. Goal: Choices and Compromises 

1. Provide student with shared power and control 



2. Teacher to demonstrate how to use power and control 

appropriately 

c. Calming Engagement 

i. Executive functions are decreasing as emotional dysregulation increases 

1. Child is at risk for a major episode, mildly aggressive or become in 

harm’s way 

2. Child has shut down and does not know what they need. Not using 

words, using behaviors.  

iii. Teacher Focus: Emotional Regulation 

iv. Goal: Regulate and prevent full blown meltdown 

1. Quiet space 

2. Walk/ run 

3. Muscle movement 

4. Bouncy ball 

5. Weighted item 

6. Noise canceling headphones 

d. Protective Engagement 

i. Harm to self or others 

ii. Teacher Focus: Behavior Regulation 

iii. Goal: Safety for all involved 

*Should it reach this level, parent involvement will be required and discussion of 

school removal, rather temporary or permanent, will occur. 

 

If the student has ongoing issues that cause disruption to the classroom, the following will 

apply: 

A) If the above strategies do not work when addressing behavior in the classroom, the 

teacher will collaborate with the SEL (Social-Emotional Learning) Coach, as well as, 

parents of the student to create a Behavior Support Plan specifically targeting areas 

of concern. We have found students are more successful when they experience 

consistency of routine, behavioral responses, and similar language used throughout 

their different environments. Therefore, parents and staff of Little Acorns working 

together will be imperative in supporting the child.  

 

B) If the adverse behavior persists after the specific Behavior Support Plan has been 

implemented with no improvement within the classroom, the student will be 

directed toward Assistant Director and/or Director. A meeting will be held to include: 

Parents of the student, Teacher, Director and/or Assistant Director, and SEL Coach. 



The purpose of the meeting will be to discuss adverse behaviors of concern, review 

the observation notes of the teacher and SEL Coach, and determine the best course 

of action for the child and the classroom as a whole. Should Little Acorns CDC deem it 

unable to support the specific needs of the student, suspension or removal from the 

program may occur.  

 

C) If the child is harming another student or teacher and Protective Engagement is 

required to address behavior, immediate removal from the class will occur and the 

student be sent home for the remainder of the school day. Such behaviors include, 

but are not limited to: biting, hitting, kicking and pinching. Staff will work quickly to 

create a plan of action for the following day. Little Acorns staff realizes these 

behaviors often accompany the process of developmental growth and will take that 

into consideration when determining best course of action to address behaviors of 

concern. 


